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In some sense, my professional career can be simply di-
vided into two stages: before and after the establishment of the
Confucius Institute in Auckland by the University of Auck-
land (New Zealand) and Fudan University (Shanghai). Before
2005, I was just an ordinary Chinese teacher at the University
of Auckland. Having worked on that post for more than 10
years, | obtained the tenure and was quite skillful at teaching.
However, it was in this year that [ was appointed as the di-
rector of the first Confucius Institute in New Zealand by the
University of Auckland. Since its planning and establishment,
for 14 years, I have been confronted with various challenges
in a totally new area. United with my team as one, we have
attended to every “little thing” with the support from various
parties of New Zealand and China and achieved something
significant that makes me and others in the team proud.

The Confucius Institute is an international cooperation pro-
ject. I suppose that accommodating the requirements of various
parties must be a real problem that every Confucius Institute in
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the world must face from the planning of its establishment. From
another perspective, however, this may be a good opportunity
because coordinating all parties to achieve a consensus may
provide broader space and stronger support for the development
of the Confucius Institute. In addition, New Zealand has its own
uniqueness for being a nation of immigrants, and Auckland is
an international metropolis embracing multiculturalism. Since
the 1960s and 1970s, universities in New Zealand have begun to
offer Chinese language courses. There are also various Chinese
cultural associations and small-scale, scattered private institutions
offering Chinese courses at all times. After a comprehensive
analysis of the environment, we found our own position - the es-
tablishment and development of the Confucius Institute in Auck-
land is not to replace the existing organizations in New Zealand,
but to cooperate with all parties to make up the Chinese language
promotion blueprint. Maybe we were merely a new small part of
the whole picture at the beginning, but we will gradually fit into
it and developed into a vital and irreplaceable part, thus exerting
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influence on other sections of the picture. What we need to do is
to start from scratch and focus on every practical work and mi-
nor matters in a down-to-earth manner, and to move slowly but
unremittingly toward our goals. Fortunately, I have been able to
work in this position for a long time. Our 10-year-something ex-
perience proves that we are on the right track to the goal and also
testifies the feasibility and effectiveness of this positioning.
Before the establishment of the Confucius Institute, for-
eign language teaching of the education system in New Zealand
appeared to be an “inverted triangle” structure. Although all
comprehensive universities in the country have set up Chinese
programs, Chinese education was in a less favorable position in
the system of foreign language elective courses in high schools
compared with other language courses like French, Spanish,
German, and Japanese. In primary schools, there were even no
requirements or funding for learning a foreign language. There-
fore, I decided to focus the work of the Confucius Institute on
how to reverse this “inverted triangle”. By laying a universal and
solid foundation of learning Chinese in primary and secondary
schools in New Zealand, we can attract more students with an
interest in Chinese culture and motivation and knowledge for
learning Chinese to improve their Chinese language proficiency
in universities and even continue their studies in China, cultivat-
ing a young generation in New Zealand, who truly understand
Chinese language and culture and is urgently needed in the New
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Zealand-China bilateral relations.

In 2007, the Confucius Institute in Auckland was official-
ly established when the Ministry of Education launched new
policies to extend the foreign language courses to secondary
schools, providing us with good conditions to enter this un-
charted territory. All we need to do is to seize this opportunity
in time, and set the stage for incorporating Chinese language
education into the primary and secondary school classes by
nurturing support from local people. One important feature
of New Zealand’s education system is the autonomy of the
principals of primary and secondary schools in arranging
the funding and curriculum of the school as long as it meets
the outline of the Ministry of Education. Also in 2007, we
launched a unique programs - “the NZ Principals’ Delega-
tion to China”. Through learning about Chinese culture and
observing Chinese primary and secondary education during
the on-field visit in China, primary and secondary school
principals in New Zealand may have a chance to think about
what they can do to better prepare students for the future from
different perspectives. There is also a little trick behind it. At
that time, I insisted that although the delegation was invited
by us, the participating principals must apply for the round-
trip airfare to their school board. Don’t underestimate the
small amount of money, as it means that principals must sub-
mit an investigation report to the school board and propose a
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follow-up plan after their return from China. In this way, the
Chinese language courses set out the first step into primary
and secondary schools.

Now, “the NZ Principals’ Delegation to China” has be-
come one of the important annual activities of the Confucius
Institute in Auckland. It has been held for 11 sessions with a
total of 126 principals involved. In October this year, another
8 principals will embark on the journey of Chinese education.
These principals have not only opened Chinese language
courses in their schools after returning from China, but some
of them even became our big fans who shared their experi-
ence with their peers, as well as proactively promoted Chinese
teaching in new schools after changing their jobs. Some of
those retired principals even expressed the hope of contrib-
uting their own efforts in our Chinese language promoting
activities. They have become a powerful booster in integrating
Chinese into the local education system.

To set up Chinese language courses, the biggest difficulty
facing the schools is the lack of teachers and teaching materials.
I was inspired by the promotion activity in the supermarket and
launched the “free sample project”: we hired the local experi-
enced Chinese teachers and prepare the teaching materials to
have a one-semester demonstration teaching for the schools.
Thankfully, we were once again favored by fortune. Because of
the signing of New Zealand—China Free Trade Agreement, the
Ministry of Education funded to support the Volunteer Chinese
Teacher Program and the Immigration New Zealand offered a
green channel for volunteer Chinese teachers to apply for the
China Special Work Category visa. With the support of the Con-
fucius Institute Headquarters, more and more volunteers who
have a command of Chinese culture as well as methods in teach-
ing Chinese to speakers of other languages came to New Zealand
and joined the team to help primary and secondary schools in
New Zealand carry out Chinese teaching.

The delegation program provides feasibility for local pri-
mary and secondary schools to set up Chinese language courses
from the perspective of the management while the Volunteer
Chinese Teacher Program provides a powerful guarantee for the
promotion and popularization of Chinese language courses from
the perspective of resources. Now, New Zealand receives 150
volunteer Chinese teachers each year, and nearly 50 of them are
distributed to primary schools, secondary schools and universities
in Auckland, Waikato and Northland administrated by the Con-
fucius Institute in Auckland. With our direct support and help,
more than 130 primary and secondary schools in these areas have
set up Chinese language courses, with more than 30,000 students
studying Chinese each year. Among foreign language courses
in New Zealand, Chinese language courses are the one with the
fastest growth in the number of students.

The continuous increase in student number is satis-
factory, but it is not our ultimate goal. We should pay more
attention to how to ensure and further improve the quality of
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Chinese teaching on the basis of extensive promotion. We not
only arrange volunteer Chinese teachers to assist in teaching
at the schools, but also encourage local primary and secondary
schools to carry out independent teaching. “Give a man a fish
and you feed him for a day; teach a man to fish and you feed
him for a lifetime”. Many of my students at the University of
Auckland have been engaged in primary and secondary educa-
tion under my influence after graduation, and have become the
backbone of local Chinese teachers in New Zealand. To this
end, I earned the moniker “grandmaster” of New Zealand’s
Chinese teachers. The Confucius Institute regularly organiz-
es teacher training and recommends excellent local teachers
for exchange visits to China, so that the seeds cultivated by
the delegation and the Volunteer Chinese Teacher Program
can truly take root in these schools and eventually grow into
towering trees. We have established 12 Confucius Classrooms
in the selected schools, hoping that they will serve as bench-
marks and role models in Chinese teaching, thus charting the
course for other schools.

These unique Chinese education promotion models ex-
plored by the Confucius Institute in Auckland have long been
recognized and emulated by other Confucius Institutes in New
Zealand. With Chinese education in New Zealand continuing
to achieve growth both in quantity and quality, I dream that
one day, we will be powerful enough to impact the Ministry
of Education to change its foreign language education policy
for primary and secondary schools so that every child in New
Zealand can have the opportunity and choice to learn Chinese.

For 14 years, the Confucius Institute in Auckland has
brought me a group of like-minded colleagues, an atmosphere
of making friends with people from all walks of life in New
Zealand who are interested in promoting Chinese culture
and Chinese language, a chance to pursue my dream step by
step with my feet on the ground, as well as various honors.
Our Confucius Institute has been awarded the “Confucius
Institute of the Year” five times, won the title of “Confucius
Institute Global Trailblazer Award” in 2015, and moved into
the “Model Confucius Institute” building last year. I also won
the “Outstanding Contribution Award” in 2011. Although I put
the emphasis of Confucius Institute’s work on New Zealand’s
primary and secondary education, the principal of the Univer-
sity of Auckland awarded me a special award for special con-
tributions to the university twice, which is unimaginable for
many of the teachers working at the University of Auckland
throughout their whole life.

These honors are the results and recognition for my job,
as well as the motivation and expectation for me to work
harder. “Director of the Confucius Institute in Auckland” is
not only a title or job for me, but a career I dedicate myself to
wholeheartedly.
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